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Helen the Cyclist

Helen has just got a new bike. It has a speedometer which 

sits on the handlebar. The speedometer can tell Helen the 

distance she travels and her average speed for a trip.

Helen rode 6 km to her aunt’s house. Her speedometer 

showed that she had averaged 18 km/h for the whole trip.

PISA 2012 Sample Question

Which one of the following statements is correct?

A. It took Helen 20 minutes to get to her aunt’s house. 

B. It took Helen 30 minutes to get to her aunt’s house. 

C. It took Helen 3 hours to get to her aunt’s house. 

D. It is not possible to tell how long it took Helen 

to get to her aunt’s house. 



Percent of 15-year-olds who scored Level 3 or Above
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Low mathematics performance

Fig I.2.134
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Gender differences in reading performance 
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Variation in mathematics performance between 

systems, schools and students
Fig IV.1.2
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Cumulative expenditure per student (6 to 15) and 

maths performance in PISA 2012
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Schools with more autonomy perform better than schools with 

less autonomy in systems with more accountability arrangements
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Thank you !

Find out more about PISA at www.pisa.oecd.org

• All national and international publications

• The complete micro-level database

Email: tue.halgreen@oecd.org


